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	Mission

The Mercyhurst Student Government is committed to preserve, protect and defend the mission of Mercyhurst College and equally the Constitution of the Mercyhurst Student Government; specifically in promoting the values of truth, individual integrity, human dignity, mercy, and justice, through the focus and representation of the undergraduate student body in academic, financial, social, cultural, and political affairs of the Mercyhurst Community.




The Top 10 Keys to Natural Leadership



Leadership exists on a continuum from managing self to managing others to managing the organization. Natural leadership does not mean that you either have it or you don't. It does mean that you are willing to assess your style and behavior, and that you are willing to learn and grow.

1. The only person you can change is yourself.

Self-management comes before managing others or managing an organization. Understanding the impact of your behavior is crucial to leadership.

2. You must feel comfortable being in a leadership role.

Leadership calls for authenticity. If you are not comfortable with the role, others will sense it and hold back on the full measure of whatever it is they have to contribute.

3. Being a natural leader involves being able to adjust your style to the skill level and dedication of others in any given situation.

Reading the people/task mix requires skill, flexibility and intuition.

4. Natural leaders develop other leaders

Leaders of today must share skills, insight and power to bring along others who have the potential to lead. This includes giving others the opportunity to lead. Someone once said that leadership is like manure. Left in a pile it starts to smell really bad and does no good. Spread around evenly it promotes growth and doesn't smell bad at all.

5. As a leader, you must make sure information flows freely in all directions.

The culture must be such that holding back information to strengthen one's own power or for any reason is absolutely not tolerated.

6. Leaders have to be accessible.

You have to create a culture in which people feel they can tell you the bad news as well as the good news. You cannot isolate yourself or let others isolate you.

7. Leadership in modern organizations means sometimes fading into the background . . . when it is natural to do so.

You do not have to plan every tactic or lead every charge. Hire good people who can articulate your vision as well as you can (maybe even better) and then let them do it.

8. Leaders need to provide support.

Become a sponsor for someone else's idea or project. Make sure you provide the resources and structure others need to succeed.

9. Leaders must create a culture that encourages risk and tolerates mistakes.

In these times, playing it safe in business is the riskiest strategy.

10. Leadership skills can be developed.

Natural does not mean born with. Leadership skills can be learned and this learning circles back to self-management.

The Top 10 Principles for Leaders Who Others Want to Follow



Every person who is in a leadership role wants to be respected. The sign of a true leader is one who has earned a reputation of someone who others want to work for. By keeping in mind these simple principles, you can build that very reputation for yourself.

1. Everyone is watching.

The first and one of the most important principles is to remember you are a role model. You are constantly setting examples--both good and bad. Everyone is always watching you, especially your staff. Your employees will do as you do. Therefore, you must constantly remind yourself that you are a role model. Just as sports figures influence their fans, you, too, are an important influence on the people who surround you in the work place.

2. Learn from the bad ones.

Throughout your life you will work for and with a variety of individuals. On those occasions when you find yourself working with people you feel are inadequate, take advantage of it and consider it a blessing in disguise. This is an opportunity to learn a great deal. Watch what they do that you don't like and then promise yourself to never do it.

3. Make the right decision.

One of the toughest things to do for some leaders is to make a decision. And yet making a decision can be rather easy when you simply ask yourself one question: "What is the right thing to do?" Doing the right thing is usually very clear in one's mind. However, it may not be the most popular decision. And it may not be the decision you want to hear. But doing the right thing will never truly get you into trouble.

4. Say what you are going to do and then do it!

If you tell someone that you will call him or her back, DO IT! If you tell one of your staff you will check into something for them, DO IT. There is nothing worse than someone who is not a person of his or her word. In today's work place, promises are often nothing more than contracts. Signed documents binding one to another. Dare to be different, live your leadership life as those great leaders from the past. Be a person of your word.

5. When making tough decisions -- you deliver the word.
Throughout your career, you will frequently be called upon to make difficult decisions. Whether it is to downsize a department, terminate a poor performer, take business away from a long time vendor or relocate a plant, just make sure that when you make the tough decision, you deliver the message. Don't hide behind your staff, letting another executive communicate the bad news. By handling it personally, it forces you to think through exactly what you are doing. It is easier to make tough decisions and then simply let others carry out the plan. By handling it yourself, you completely understand the pain you may be causing.

6. Let them know where they stand.

One thing all employees share in common is the need to know the score between themselves and the boss. In a world that celebrates surprises, birthdays, anniversaries, etc., this is one place the surprise is not welcome. In order to be a leader who people want to follow, you need to consistently let others know what they do well and what areas need improvement. Too often, performance reviews catch an employee off guard. A truly successful appraisal process begins with the employee receiving the outcome they anticipated. And they anticipated it because throughout the year they were consistently advised of their strengths and their weaknesses.

7. Their opinion versus yours -- always ask what they think.
Whenever you are faced with making a decision that you need input on ask your staff for advice. By asking for their opinions on various matters you show that you value their ideas. Remember you don't have to do anything anyone suggests. You can listen to other people's thoughts but do not need to follow their advice. Any decision you make is always your responsibility. Therefore, whether it was your idea or someone else's, you are still responsible for the outcome.

8. Personalize it.

Remember the little things, like birthdays and anniversaries celebrating how long they have been with your company. You don't need to buy a gift, but a handwritten note congratulating them goes a long way. And, saying something special shows you took the extra time to remember them. Also, remember them during the holidays. Either give them all the same thing or personalize each gift. Listen throughout the year for things they like, collect or do for a hobby. Nothing works better than to show your staff you have a personal interest in them.

9. Express your philosophy.

Make sure your people understand who you are. They need to know what you believe in and what you think is important; what you like and don't like. When making decisions, take the time to explain what you took into consideration to reach the decision. The more they know how you think, the better they are at meeting your expectations.

10. Set expectations high.

Set high expectations for yourself and others. Require quality work. Don't give in if you know the work could be better. If you set high standards, your people will respect you more. By setting high standards with your own work, you say that you set high standards when hiring. This translates into a reputation that you only hire the best. This says a lot to the people who work for you. They develop a wonderful sense of self-pride working for someone who only expects the best. It means they must be great if you hired them.

The Situational Leader



There are two basic concerns for leaders: concern for the welfare of the people involved in the task (social-emotional support), and concern for successfully completing the task.  The maturity of the group is also an important aspect that affects the style of leadership that needs to be used.

When the maturity of the group is low, the successful leader must provide very specific instructions on accomplishing the task (e.g. go see this person, fill out that form).  As the maturity of the group – its ability to carry out a task – increases, the leader can provide fewer instructions, but needs to provide more social-emotional support (e.g. with comments like “You are doing a great job”).  

Finally as the group becomes fully experienced, the leader needs to provide few specific instructions and little social-emotional support.  Thus, the effective leader must develop a variety if relationship and task behaviors.  Then the leader needs to diagnose the group’s maturity and behave according to its maturation needs.  

This combination of skills and behavior, which has become known as situational leadership, is generally accepted as the best explanation of effective leadership.
      

The 11 Basic Skills of Leadership 



The 11 Basic Skills of Leadership are derived from the Boy Scouts of America Junior Leader Training Guide and have been modified for Student Government purposes.  

Skill #1: Communicating

Communication involves several factors: receiving, storing, retrieving, giving, and interpreting information.  It is important that members of a group communicate freely with each other.  Exchange of information often involves a "transaction," a stimulus followed by a response.  It's important that these transactions be kept open or complementary. Crossed or blocked transactions result in people talking at one another with no real communication.  As a result, information is not exchanged.

Information is received through hearing, seeing, feeling, tasting, and smelling.  Obviously we receive information by reading what is written or listening to what is said---and we often do a poor job of these.  We also receive powerful messages through facial expressions, body language, an individual's general appearance, costume, etc.  The more ways we use to gather information, the better the information is received, understood, and put to use.  Most people store the information they receive in their memories.  The memory can be supported with notes, sketches, written references, and similar techniques.

Retrieving or recalling information is important. It often is closely related to how the information is stored.  People known for outstanding memories have simply developed an effective retrieval system. This can include memorizing using memory joggers, repeating the information as it is received, taking notes, and skillful use of references.

Giving information involves the same five senses used to receive it.  In giving information, however, speaking or writing clearly, using visual methods, watching and being sensitive to the group, asking for feedback, and summarizing what has been given results in an effective transfer of information.

Interpreting information is vital.  In many cases the information was given and received, but somehow communication did not result. Blocks to communication include motivation (one of the two parties didn't think the information was important), conflict (two messages didn't agree), experience (your own back ground or prejudices cause you not to accept what is said), personal dislike (you dislike the other person so you filter out what he or she says), distractions (you don't receive because something else is on your mind or something distracts you), and attitude (you think you already know all about the topic). 

Most people learn approximately 11 percent of what they know by listening, but 83 percent of what they know by seeing (observing and reading).  People recall 20 percent of what they heard but can recall 50 percent of what they both heard and saw. Thus. a "multimedia" approach to communicating is vital.

Clear communication is essential.  Avoid initials, acronyms, technical jargon, and unfamiliar words in communicating with others. The success of establishing and maintaining a group will depend largely on how well its members communicate with each other and with those outside the group.

Skill #2: Knowing and Using Resources

To establish a group, you must know what you have to work with.  Two types of resources can be used-those available to the group and those available from within the group's own members.

Resources available to a student government can come from literature and books in hard copy and online, members of the organization, parents and friends of members, local businesses, community organizations and services. An inventory of these outside resources is a valuable tool for the any leader. A formal listing might be helpful, but the same results often can be obtained by simply asking the question, "What do I need and where can I get it?"  The more people doing this type of thinking, the more resources will appear.

Usually the resources available within the group are greater than any individual member is likely to perceive.  For example, using a “Personal Resource Questionnaire” filled out by each group member is a way to begin. Each member of the group lists some facts about his or her background, attitudes, and abilities.  The questionnaires can then be shared and group members, which almost always triggers additional resources, which are then listed.  Members are next urged to share what they consider to be "meaningful experiences"-things they have done that would be considered successes.  Members of the group look for resources in the successes each has experienced. All discussions must be positive-no negative statements are allowed.

As members see the resources available to the group and from within the group, they gain a better understanding of each other and the potential for what the group can achieve.

Skill #3: Understanding the Characteristics and Needs of the Group 

It is always important to remember that our primary focus is representing the student body, and in order to do that effectively it is important to recognize the diversity and characteristics everyone brings to the table.  For our purposes, a characteristic is "a trait, quality, or property distinguishing an individual, group, or type."  A need is "a want, a requirement, feeling the lack of something that would be useful."  The characteristics and needs of students can vary widely from one person to the next.  They often depend on the person's background in the home, high school, church, and other organizations as well as the particular situation at the moment.

Each member of a group has some important needs.  At the basic level is the need for food, water, shelter, and warmth.  The next level involves the need for safety and security.  Next is the need for friends, association with others, interpersonal relationships, order, and a feeling of belonging.  At the fourth level, needs include recognition, self-respect, independence, and esteem.  The final level involves the need for self-fulfillment, confidence, achievement, and growth to the individual's full potential.

Recognizing these needs and how well they are met will often explain the characteristics of the members of the group.  If one level of needs has been some what met, then other needs emerge as dominant.  For instance, a person from an unstable family in a poverty stricken urban neighborhood beset with street crime may respond quite differently than one from a stable and loving middle-income family residing in a safe suburb. A relationship between observed characteristics and the true needs of an individual may be misleading, however.  The seemingly self-assured individual might in fact be playing a role in an attempt to feel secure.  On the other hand, the quiet and reserved person might be so self-confident that he or she sees no need to attract attention.

Skill #4: Planning

Effective planning is usually the result of seven specific steps. 

1. Consider the task.  This involves what has to be done, who does what, when, where, and how. 

2. Consider the resources.  What time is available?  What are the skills of the group?  What equipment and supplies are needed and available?  What other items should be considered? 

3. Consider alternatives.  What happens if something goes wrong? What are the emergency procedures?  What is the alternate plan?  Could the alternate plan be better than the original plan? 

4. Reach a decision.  Who has the responsibility?  Is a poor decision better than no decision?  Is no decision a decision? Is a group decision best?  A decision usually is needed at every step in the process. 

5. Write down the plan.  The act of writing down an action plan may cause it to be revised or refined. The final plan might need considerable discussion. 

6. Put the plan into action.  All too often, great plans are formed but never followed. 

7. Evaluate.  Evaluation must take place all during this process.  As each step is taken, it is evaluated against the previous steps to assure that the original task is still being considered. 

In many ways, the steps for planning are similar to those for problem solving.  Solving a problem is a type of planning; developing a plan is a type of problem solving.  Substitute the word problem for the word task, and the seven steps can be used in either case.  When faced with a specific project to complete or a problem to solve, a process known as "verbal rehearsal" works well and is easily understood. Here the members of the group literally "talk it up" as they decide how to approach the project or problem.  As in classic problem solving, seven steps are involved. 

1. What is the problem?  A problem is any situation that a group may need or want to do something about.  A clear understanding of the problem, is needed before the group can set a goal. 

2. What's our goal?  A goal redefines the problem into a positive statement that answers the question, "What do we want?" A goal must be important to the group and must be realistic, not based on wishful thinking. A Seal should require the group's best effort, and members should feel good after reaching it. 

3. Stop and think.  Here the group should stop talking and allow each person to examine the problem and goal before continuing to the next step. Often we take the first suggestion that is offered and jump directly into action.  If group members take a few moments to think and form their ideas, they will be able to add some original thought to a plan to be followed. 

4. Make a plan.  A good planner is always looking for options. The ability to think of a large number of possible pathways to reach a goal is an important skill.  "What happens if... ?" examines the consequences of a particular course of action. For each alternative there are pros and cons. Once the alternatives and consequences have been discussed, a decision is made on a start-to-finish plan. 

5. Do it. Action must follow the planning.  If the group has discussed the plan in enough detail, each member will know how to proceed. 

6. Keep at it.  Nothing worthy of achieving is gained without endurance.  The group must recognize that before a plan is abandoned, sustained effort is needed.  Sometimes only a small adjustment in the plan is required to make it work. 

7. How did it go?  Was the goal attained? Did we give our best effort?  What might have been changed?  It is important to evaluate the entire problem-solving process so that the result will be a better plan next time. 

Skill #5:  Controlling Group Performance

Controlling group performance is an important but often misunderstood function of leadership.  To some, control implies that a whip-cracking boss is in charge.  Coed control is far more subtle. 

A group needs control to keep its members moving in the same direction for best results.  If a plan is to be properly carried out, someone must direct the effort.   Controlling is a function that the group consciously or unconsciously assigns to the leader in order to get the job done.  Skillful control is welcomed by the group. The expression "Come on, you guys, let's get our act together" is a plea for someone to take charge and bring the group under control. 

Control of group performance involves six basic operations. 

1. Observing.  The leader should be in a position to see the group, communicate with its members, and be available, but not appear to dominate.  Coed work is praised. Suggestions, rather than orders, are given for improvements. 

2. Instructing.  The leader must often give instructions as the work proceeds and the situation changes.  The leader must communicate well, apply the skill of effective teaching, and allow members to use their own initiative.  As long as the work is progressing well, the leader should not intrude. 

3. Helping.  When a group has decided that it wants to perform a task, the leader must help the members be successful. The leader does a good job personally, takes a positive approach, and gives a helping hand when needed.  Care is taken to see that an offer to help is not implied criticism. 

4. Inspecting.  The leader must know what to expect to see.  The leader should know the plan and the skills involved. A checklist is valuable.  If the work is not correct, the worker is led to the proper performance of the task.  Again, a positive approach with helpful suggestions for improvement is vital. 

5. Reacting.  How the leader reacts to the efforts of the group is important. Praise the person if the work is good, but the praise must be sincere. If the work is not correct, praise the parts that were done well and accept responsibility for work not done well.  A reaction such as "Gosh, I guess I didn't explain it very well" doesn't hurt the leader but makes the person feel good about corrections that are suggested.  React to the total job--do not focus on obvious weak points. 

6. Setting the example.  The most effective way of controlling group performance is the personal example of the leader.  How the leader observes, instructs, helps, inspects, and reacts is vital. 

Skill #6: Effective Teaching

Effective teaching is a process by which the learning of an individual or a group is managed or facilitated.  Five elements are involved, but these are not necessarily steps in a sequence.

1. Learning objectives.  Before attempting to teach, it is important to know what is to be taught.  Asking, "What should the participants be able to do by the end of the session?" determines the learning objectives. Learning objectives are stated in performance terms. To "know," "understand," "appreciate," or "value" are slippery words that have no part in good learning objectives. Learning objectives should clearly state what the individual will be able to do as a result of the learning experience. 

In a structured teaching situation, it is wise to write down the learning objectives as guidelines to the instructor. The objectives usually will determine the content of the instruction.  In casual situations or "opportunity teaching," the objectives might not be written but should be clearly in the mind of the instructor. 

2. Discovery.  A discovery is any sort of happening that has three results. 

* Knowledge is confirmed.  People discover what they do know. Until then they might not have been sure. 

* The need to know is established.  People discover that they do not know something they must know if they are to be successful in what they want to do. 

* Motivation is instilled.  Participants discover the desire to learn more. 

Sometimes a discovery just happens.  An alert leader can turn this happening into a learning experience. This is referred to as "opportunity teaching."  In more structured teaching, an instructor often will set up a discovery as the introduction to a learning activity.  A discovery can be simply a leading question, or more complicated as in dramatic role-playing.

3. Teaching-learning. Once the discovery has shown what the person already knows.  the instructor has choices to make. 

* The person knows and can do what is desired.  The learning objectives have been met. 

* Subtract what the person knows from what is desired and work on what the person needs to know. 

* Give the full instruction session.  The participant will learn what he or she needs to know and will review what is already known. 

Teaching involves a variety of communication techniques. We learn principally from hearing (lecture, discussion, conversation, dramatization), seeing (reading, displays, visual aids, demonstrations), and doing (trial and error, experimenting, copying the acts of others). As each task, skill, or idea is broken down into simple steps, the learner can confirm what he or she now knows, needs to know, and wants to know. Thus, learning is actually a series of discoveries. Each step should lead to some success--it is important to keep the person encouraged that progress is being made. 

4. Application.  Each individual should have an immediate chance to apply what has been learned.  Application must be deferred in some situations, but immediate application is more desirable. 

In attempting to apply what has been learned. Another discovery likely will occur, which leads to new learning objectives, more teaching and learning, and further application. 

5. Evaluation.  Essentially, evaluation is a review of what happened to see if the learning objectives were met. In a teaching situation, we are always checking to see. "Did it work?  Do I understand? What do I do next?'  In effect, the evaluation itself often becomes another discovery. 

Recycling.  If evaluation shows that the person has not learned what was to be taught, there is a need to recycle-teach it again.  The approach may be changed, the steps simplified, or the explanation more detailed, or the learning objectives might need to be changed. 

Research has shown that learning is most effective when it is self-directed. The more deeply a person can be involved in his or her own learning, the more that individual will learn and the longer he or she will retain what has been learned. Teach from the point of view of the student--not the teacher.  Be sure that personal objectives are met before dealing with organizational objectives. Move from what is known to what is unknown. from what is simple to what is more complex. 

It is important to note that the five elements of effective teaching are not necessarily a series of steps, each to be completed before the next is attempted. Rather, these elements are a mix of factors that can be used to plan a learning experience or evaluate its worth.  The five elements are not a lockstep process through which one marches in a training experience. Training must flow and stay flexible to meet the needs of participants.

Skill #7: Representing the Group

With knowledge of resources, skill in communicating, and an understanding of the characteristics and needs of the group and its members, Executive Board is prepared to represent the students. 

Some steps are involved in representation.  Before representing the group, it is important to get all of the facts available, decide on the nature of the situation, determine the group's reaction, and make mental or written notes. When representing the group to a third party, it is vital to give the facts; give the group's reaction, feelings, and position; respect opinions of other groups dealing with the third party; consider personality problems; and again make mental or written notes. 

Then the third party's decision, attitude, or actions must be represented back to the group.  Here it is important to again present the facts, explain the decision, and thoroughly represent the third party's attitude and opinion. 

As a leader represents the group to the "outside world," the group begins to develop its own attitude, identity, and direction.  The role of the leader in sharing the interests and desires of the students and carrying out the decisions of the MSG body is a classic example of representing a group.

Skill #8: Evaluating

When a program or project has been completed, it is important to find out how well the objectives-were met and if improvements can be made for the future. An evaluation should reflect two dimensions of the project--its effect on the total group and its effect on each individual member. 

Six simple questions can be used to evaluate almost any project or program. The first three questions relate to the group's success in carrying out the project, while the second three questions relate to individual group members. 

1. Did the job get done? 

2. Was it done right? 

3. Was it done on time? 

4. Did everybody take part? 

5. Did they enjoy themselves? 

6. Do they want more? 

An evaluation as soon as an event or activity ends is a handy measure of the immediate reaction. Sometimes, however, a more valid evaluation can be made two to three weeks following the event or activity. In retrospect, the later evaluation may be more valid. It also is less subject to the enthusiasm of the event and a natural desire to please (or condemn) the leadership. 

Evaluation is a continual process as a project is under way. Here the six questions are changed somewhat. 

1. Are we getting the job done? 

2. Are we doing it right? 

3. Are we on schedule? 

4. Is everybody involved? 

5. Are they working well and satisfied with what they're doing? 

6. Do they want to continue? 

If the answer to any of these questions is no, or if there is any doubt, the leader needs to take some action.

Skill # 9: Sharing Leadership

Much has been written on the styles of leadership and how they are applied in given situations.  Five styles of leadership generally are recognized. 

1. Telling (or ordering).  The leader alone identifies the problem, makes the decisions, and directs the activities. The style appears autocratic and may or may not involve the opinions of the group members. 

2. Persuading (or selling).  In this style of leadership, the leader still makes the decision.  Having made the decision, the leader must sell it to the group to get cooperation. 

3. Consulting.  Group members participate and provide input. The leader may suggest a tentative decision or plan and get the group's reaction. Having consulted the group, the-leader still makes the final decision, usually based on group consensus.  If consensus can not be reached, the group is encouraged to note and follow the desires of the majority. 

4. Delegating.  The leader identifies the problem, sets certain guidelines, boundaries, or rules, and then turns the problem over to the group or one of its members. The leader accepts the decision of the group if it falls within the boundaries and guidelines established. While authority may be delegated, the responsibility must remain with the leader. 

5. Joining.  The leader steps down as leader and joins the group.  The leader agrees in advance to abide by the group's decisions. It is important to remember that joining the group is still leadership.  Before deciding to use this style, the leader must carefully consider the resources of the group and, if necessary, change to a more direct leadership style. 

No single leadership style is "best," Each depends on the situation, experience of the group members, and tasks to be done.  As leadership styles move from telling to joining, the leader's authority appears to diminish and the group's participation increases.  Selecting the appropriate style of leadership is an act of leadership based on the nature of the situation and the ability and experience of the group members.

Leadership is a dynamic process, varying from situation to situation with changes in leaders, followers, goals, and circumstances.  
Skill #10: Counseling

Counseling in one form or another goes on constantly as the leader works with the members of the group.  Counseling can be used to encourage or reassure an individual, to develop a more effective member of the group, or to help solve a specific problem. Counseling is helpful when a person needs encouragement, should have more information bearing on his or her task, needs help in interpreting facts, or is uncertain about what to do, or the leader feels the need to correct a situation. 

The counselor first must find out that there is, in fact, a need for counseling. The counselor must recognize that no two counseling situations are alike that each person is different, and each problem is different. There are no pat solutions. 

There are six keys to good counseling. 

1. Listen carefully.  Give undivided attention to what the person is saying. 

2. Ask yourself, "Do I understand what this person is trying to say?" 

3. Summarize frequently to assure understanding, keep on the track, and check what is being told. 

4. Additional information might be all that is needed. The person might not have all of the facts, or might not know all of the resources available. The counselor must be sure to give information, not advice. 

5. The person must be encouraged to think of different ways of handling the problem. The individual has the problem, has thought about it in greater detail than the counselor, and might have arrived at a solution. He or she might only be seeking confirmation of that solution. 

6. Above all, the counselor must not give advice. The objective of counseling is to lead the individual to his or her own solution. 

A general rule in effective counseling is to keep the individual talking. Many counseling sessions fail when the counselor attempts to arrive at a Solution before the individual has finished telling the complete problem. Use "trigger words" to keep the person talking. Phrases like 'What did you do then?" or "How did that make you feel?" can bring out more details. Words of sympathy or understanding such as "Wow," "Oh my," or "That's a shame" are helpful. Only when the individual begins to repeat him or herself will additional information be of value. 

Skill #11: Setting the Example

The most persuasive Leadership skill is the personal example of the leader.  A good leader sets a positive example in these ways: 

1. Following instructions. Following instructions, obeying the law, and carrying out tasks in the recommended manner points out that rules and procedures are important. 

2. Trying hard. The leader must work as hard as--if not harder than--any member of the group. Leadership by direction is not as effective as leadership by example. 

3. Showing initiative. A good leader must do what has to be done without waiting to be told or forced to act. An effective leader respects the good suggestions of the group members and encourages each person to show initiative. 

4. Acting with maturity. An effective leader shows good judgment. The group members see that the leader's personal behavior is directed toward accomplishing the task. 

5. Knowing the job.  Generally, a leader should have a mastery of the skills to be used. If not, the leader must apply the resources of the group toward achieving the task. 

6. Keeping a positive attitude. A positive attitude is vital as an example to group members.  The leader's personal frustration or discouragement should never be apparent.  Failure should be considered a potential learning experience.  Enthusiasm is contagious.

	Leading by example is an important method in student government.


Job Descriptions

Executive Board

President:

Is the Chief representative of the Student Body and is responsible for leading the weekly MSG meetings; holding the members of the executive board and body accountable for their duties and responsibilities; organizing the committee structure; assigning constituency items to specific committees; holding a position on the Board of Trustees and the Budget and Finance Committee; attending SAC Executive Board meetings; organizing the President’s Club, fundraisers for MSG, government related retreats; authorizes payment for MSG checks; must know and execute the MSG Constitution, including the general rules of order for general MSG business as well as binding motion guidelines;  coordinating the MSG Representative of the Month; and coordinating all facets of the end of the year Recognition Banquet.

Vice President:

Is the Chief Advisor to the President of MSG and the Student Body and takes on the duties and responsibilities of the President in their absence; participates at and informs in the weekly MSG meetings; member of the Mercyhurst College Senate; chair of the Constitutional Revision Committee; is the Constitutional authority for the student government body; in charge of all elections; plans and organize the Lecture Series and attends all SAC Executive Board meetings.

Treasurer:

Facilitates the intake and distribution of Mercyhurst Student Government funds; writes weekly checks for all student government activity and Mercyhurst Student Government functions; makes timely deposits to the bank as necessary; obtains FTE allotments from Mercyhurst finance office when necessary; prepares summary and budget reports for each month and distribute them to the MSG and SAC bodies; balances the bank account when the monthly bank reconciliation arrives; develops an annual budget where money will be allotted; prepares for the audit that takes place annually; works in conjunction with the Student Activity Committee Treasurer; is the Chair of Budget and Finance Committee and Transportation Services Committee; updates the Financial Procedural Manual when needed, to include all aspects of the MSG Treasurer’s job; acts as the intermediary between the bank and MSG/SAC; maintains supplies related to all financial aspects of MSG and Sac.  

Secretary: 

Is responsible for maintaining attendance and minute records for MSG related meetings; organizes of meetings and office; responsible for planning and running the Student Forums; Chair of the Publicity Committee; responsible for organizing the Homecoming elections and events; running Constituency Service; creating and distributing the MSG Brochure and; production of student directory.  

SAC Chair:

Is an appointed leader and representative responsible for selecting an Executive Board for SAC to be approved by MSG; organization, direction, and execution of all SAC activities; organizes SAC related retreats; responsible for the execution of activity related programs for the entire Mercyhurst College community; coordinating recognition for the SAC committee member of the month and year.

Committee’s and Chairs

College Services and Facilities Use: 

This committee will deal with the student use of all non-residential buildings on the Mercyhurst College Campuses. Its responsibilities shall include but are not limited to perusing MSG and constituent concerns in the any matter pertaining to the services offered by Mercyhurst College along with concerns with the physical plant or non-residential facilities.  They shall communicate with the following administrators/areas:  

a. Director of Maintenance/Housekeeping/Housing Maintenance
b. Director of Dinning Services
c. Director of the Recreation/Fitness Center
d. Director of Information Technology
Health and Safety:

Responsible for perusing MSG and constituent concerns in the any matter pertaining to the health, well-being, safety, or security of the students including the jurisdictional authority of the Campus Police and Safety, such as parking.  They shall communicate with the following administrators/areas:  

a. Dean of Police and Safety
b. Chief of Police
c. Director of the Health Center
d. Director of Fire Safety  

Housing and Residence Life:

This committee will bring forth the ideas and concerns of the resident students of Mercyhurst College to the Administration with regard to the regulations and activities that affect the living conditions of students.  Its responsibilities shall include but are not limited to perusing MSG and constituent concerns in the any matter pertaining the housing of students on campus. They shall communicate with the following administrators/areas:

a.  Dean of Residence Life
b. Area Director of Freshman Housing
c. Area Director(s) of Upper-class Housing    

Spirit Club:

This committee promotes increased student spirit, pride, and involvement at athletic events.  This committee will organize public relations, student participation, and transportation to athletic events.  They shall communicate with the following administrators/areas:

a. Director of Athletics

b. Football

c. Hockey

d. Basketball

e. Soccer/Lacrosse

f. Other Sports

Public Relations (Advertising and Promotions)

Responsible for developing, creating, marketing and disseminating public relations oriented information in order to promote the activities and events of MSG, for example:

a. Elections

b. Shuttle

c. Formals

d. Lectures

e. Special Events

Senior Issues and Events

This committee will address and handle all matters pertaining to “senior issues” and events to include but not limited to: Graduation, Senior Week Activities, the Senior Dinner Dance, and Senior Video.  It will also inform and invite the Chair of the Senior Gift Committee to meetings in order to share information and ideas. 

a. Graduation

b. Senior Week/ Senior Dinner Dance/ Senior Video

c. (Class Gift)  
� About the Submitter


This piece was originally submitted by Ken Coleman, B.A., B.F.A., M.F.A., educational administrator and trainer/teacher, who can be reached at � HYPERLINK "mailto:ken@interport.net" ��ken@interport.net�.


� This piece was originally submitted by Trudy Evans, Professional Speaker, who can be reached at truevans@bellsouth.net. Trudy Evans wants you to know: I am the President of The Raven Group, Inc., a human development company that helps individuals achieve their desired potential through customized training, organizational development and motivational presentations.
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